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S BASIC ASSUMPTIONS ABOUT THE DEVELOPMENT OF WRITING SKILLS

Activities and suggestions within this bulletin are based on these ideas.

1. Every writing assignment must be directed to a specific audience, pref-

erably one that is significant to the writer.

2. Students need to learn to write to a variety of audiences.

3. Not all student writing needs to be or should be graded, but most of
it needs to be "published"--for parents, peers, and others significant

in the students' lives. If private, as in a journal, it should be re-

viewed by the student writer periodically for self-insight.

4. Effective writing instruction providls frequent and immediate feedb ck

to the writer by competent and respected readers. The r#tio of writer

to reader must be low enough to facilitate this process.\(The Ne ommen-
dation of a 25-1 student-teacher ratio by San Diego City schools English
teachers, CATE and NCTE is pertinent here.)

5, The student will gain greater facility in written communicat n only

as he or she sees it as an essential part of the total thin ng process.

Frequent writing practice itself dogs not necessarily iiipr e writing

skill.

6. Composition skill requires the ability to conceptuali ; this ability

is frequently strengthened and motivated in oral4dis ssion.

7. The mechanics of written composition- -punct
spelling, etc.--must be seen in the proper
of meaning and purpose. 'Correcting dummy se
memorizing the spellings or meanings of wor

text will not improve student writing.

4
81,

ation capitalization,
ers ctive as supportive

nces in textbooks or
that are nat'llsed in con-

,.

W'riting skill involves much more than is measured by sfandardize tests,

which tend to deal with supeificial aspects of English usage.

9. Writing skill should have it own reason for being at the time it is
used, not in response'to the "This will be good for you later" syndrome,

10: The English classroom should be equipped for. writingtiristruCtion.
Equipment includes, but is not limited to, tables (to allow for " ead7

ing out" and to encouyaggAloral exchange), typewriters, cassette recorders,
and a dittomachine copier.

11. James Moffett is right:. "More learning sakes place when students of
different ability, achievement,'socioeconomic class,. dialect, sex, and
race are mixed together. pe English classroom should be as richly
varie&a speech community AS can be mustered."* The 1975 English

*James Moffett, A Student- centered Language Arts Curriculum, Grades E-13;

A Handbook for Teachers. (New York:'Houghton%Nifflin, 1973), p.5.

4
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Language FraMewurk for California Public Schools also speaks of "The
restrictiveness of rigid patterns of 'grouping',which limit the lin-
guistic environment in which boys and girls learn English and which
'tend to inhibit language development. "*

12. Course content, including that in the electives, must serve as a vehicle
for learning the basic skills in speaking, listening, reading and
writing.

13. Classroom environment must demonstr4,te that the thought, needs and
learning modes of each student 'are itportant.

14. A major goal of English instruction i the flexible use of dialect
appropriate to the needs of the speake The English classroom is a
good place to explore the diversity of language, thereby enlarging
options.

15. Learning to write is a matter of process; so much class time should be
devoted to the composition'as it is being written with opportunity

.

for revision before formal evaluation.

*p. vii.

2
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PART I.- WRITING WITHIN THE EKLISH'COURSE

JACKDAWS

\

History teachets have been using "jackdaws"- for years. Jackdaws, which also'

make effective tools for teaching English, are reproductions of primary sources:

documents, newspaper clippings, tapes of lectures, photos, short poeis, bits

of prose, and any other items related to a single topic. Packets-7comilled 'by

a groupof four to five students--can furnish fascinating tidUits about /ovee,

war, conflict, school--you name it (or better still, your students can). If '

you are teaching an elective, choose topics within that theme.

From each packet can be drawn a thesis statement, the supporting details for

which are self-evident. What better way to encourage purposeful reading and

composing--in collage, film, or on paper?

REAL WRITING

Art Daigon, author of Write On! and Dig, distributed the following

examples of assignments in "real" writing at the 1975 CATE Conference) His

contention is that students cannot learn basic skills from a "grammar" text,

using dummy sentences. Care for and skill in writing come onl\ with motivation,

and motivation accompanies "real" writing directed to a specalc and signifi-

cant audience.

Used as ways to respond to literature, each of the writing genre listed on the

next page requires the student to match what he wants to say with the manner
,

in which it can best be said.

3
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Letters
---,recommendation

resignation
application
inquiry

protest
sympathy
farewells

to editor,

advice
warning
invitation

complaint
pen pal
apology
congratulations

Monologue

Dialogue

Poetry

Obituary

Public notice

Wanted poster

Advertisement

List

Epitaph

Parody

News story

human interest story

,40

Legal brief

Editorial

TV script

Graffiti

Slogans

Public statement

Suicide note

Sermon

Caption

Prayer

Snip's log

Skits

REAL WRITING

4

7

Affidavit

Telegram

NoMinating speech

Introduction

Eulogy

Ipaugural speech (state of

piary

/Journal

;Telephone dialogue

;Dictionary entry

Last Will and Testament..

Job specification

Contest entry (25 wordslor

Blurb foA yearbook picture

Bumper.ttickers

Placards

Mottoes,

Undercover report (spy's observations)

Expense account (itemized and defended).

Promotional brochure for your town,
school, you, etc.

Psychiatrist's notes

Minutes of meeting

nation)

I

Resumg

Announcementsbirth, marriage;
death (by different personalities)

Marriage proposal and acceptance or
rejection by different characters
(different personalities)

Message {
from } past, future
to

A war communique

Time capsule list

Confession

Petition

Billet-doux
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WRITING BY CONTRACT

Michele LaRue at Kearny High uses the following technique to Individualize
writing4instruction:

WRITING: A CONTRACT FOR SENIOR HIGH

Directions:

In this contract unit you have two decisions to make: (1) for which grade you

want to work and (2) which activities you are going'to do to accumulate enough
points to earn your grade. If 'you want an "A," you must do enough activities

to earn 90-100 points. For a "B," you must do activities totaling 79-89 points.

For a "C," you must do activities totaling 68-78 points.

The only requirement is that you do one activity from each of the four sections.'
In ageition, 1.4 you don't earn the maximum number,of points for an actIvitT,-
you can do another one to raise your total score. For example, if you do a

ten-point activity'and only earn six, you_can choose other activities to make'

up the four points.

Since this unit is totally individualized, it is important that you'label, your

papers with the following inforMation:

Name

Number of Activities: Sec'tion (L=TV)

Number of Activity: (1-10)

Brief Description of Activity:

Too, some class time-during the unit will be spent on whole-group'ectivities,
furthering single word, sentence and paragraph skills. You will be expected to

u *e the information from these large-group sessions in your individual writing.

In, nausidt, all work as you finish it, should be placed in "the box." Also,

a he whrk:is returned to you, save it in your folder which is kept in theklassroom.

ji
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I. Activities with Single Words

1. Make a list of words your grandmother wouldn't have
known at'your age.

2.'`- Make a list of fifteen interesting words from Roget's

Thesailrus. They don't have to be difficult, just
interesting and fun.

3. Make a list of ten words that mean the same as "say"
as in the phrase "he says."

4. Make a list of five words which are synonyms for' "walk"
and another five words which are synonyms for "see,"
using Roget's Thesaurus.

5. Make a list of single words or sho'rt phrases which
describe what you see, hear, smell, taste and .feel
in a place you like.' Then make a similar list of
words which describe your sensory experiences in a
place you don't like.

6. Keep a journal of single words or phrases that occur
to you for five minutes each day for five days. These
words do nOt have to be connected logically to one
another, but they should be spelled correctly.

7. Write a series of ten words which will make someone
laugh.

8. Make a crossword puzzle using words associated with a
particular theme.

Write your own (or someone else's) name-vertically and
. then use each letter as the first letter of ano;ther word.

10., Make up ten words which sound like what they mean.
( "Yommy" and "yucky" are examples of this kind of words:)

II. Activities with Sentences

0

Points

2

2

2

3

3

5

2

5

3

1. Make a list of ten popular advertising slogans. After each
slogan explain. what human motivation the ad appeals to. -5-

2. Write sentences for five minutes for five days. The --

sentences do not have to be related, but they do have to
qualify as sentences.

6
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'3. Write five sentences that specifically describe a person.
Each sentence should contain at least two adjectives or
descriptive phrases.

4. Write five sentences that specifically describe a place.
Each sentence should contain at leat two single-word
_adjectives or adjective phrases.

V

5. Read the paragraph on page 2 of Writing: Unit-Lessons in

Composition. Then write at least five sentence of your
own which create a single effect.

6. Read the paragraph on 15agel1 of Writing: Unit-Lessons

in Composition. Then write at least five sentences of
your own which appeal to at least three of the fille
senses. These sentences should be related.

7. Read the paragraph on page 31 of Writing. Then write at
least five related sentences of your own which vary in
length and structure.

8. Read the paragraph on page 44 of Writing. Then write at
least five related sentences, each of which contains a
;simile or a metaphor.

9. Copy fifteen sentences which you,judge to be a fantastic
example of pow ful, rich, explosive language. Cite the

source at the top f your paper.

Points

5

5

8

8

8

8

5

10. Write a series of ax leant five sentences that will make
someone.laugh. These s uld be original with you! 5

III. Activities with Para

1: Pretend yon went to sleep as yourself and woke up as
something else (the opposite sex, something in the
refrigerator, or a plant). What are'you? What do you

feel like as'this new thing? How does life appear now?
Write at least one paragraph on your perceptions.

2. Go to an area where you can legally eavesdrop on a
conversation--a bus, the lunch court--and record the
conversation, paying particular attention to accent,
dialect, slang, etc. Do this twice with speakers of
different ages for about five minutes each. (See the

teacher about hoM to write dialogue.)

7

1

10
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Points

3. Describe the contents of a medicine cabinet, paying
special attention to adjectives and descriptive details. 10

4.. Write at least two paragraphs on the case history of an
hour. 10

5. Describe in at least one paragraph a kitchen after a
hurried breakfast. 10

6. In at least one paragraph, describe a Single moment
before the bell rings.

7 Write a parody on one of the following:

Ripley's Believe It or Not
Dear Abby
An Interview with a Famous Personality
An Advertisement

4

8 Find an old story you wrote in eighth, ninth, or tenth
grade. Rewrite it, using all the writing skills you
have learned in this unit and over the intervening years.
Turn in the_original and rewritten copies.

9. Take a series of photos with a camera or collect magazine
pictures on a specific theme. Writb a journalistic
paragraph on the pictures.

10. Write at least one paragraph which describes a particular
mood you feel. Every word should aid the reader to feel
your mood.

IV: Project Activities

1. Write a short story of at least two pages, applying all
the skills you have learned in this unit.

2. Write a collection of poems. Illustrate these if you wish. 30

3. Using at least five different poetic forms, write poetry
on one theme.

4. Write a biography of someone in the class. Take notes
while you interview this person and then write an
interesting, clever biography. 50

5. Write an outline'for a complete novel and finish the
first chapter. 50
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6. Write a play, working in a group of two to four people.

7. Write a song and put it to music. Sing it or get

someone else to-sing it before the class.

8. Make a collection of graffiti from ten different locations.
Write a description of the people who might have written

the graffiti.

9., Write a novel based on. actual graffiti for chapter head=
ing. The plot might be picaresque. (Remember Huck

Finn?) The main character would be known by the

graffiti she or he writes.

^

Points'

70

30

30 ,

70

10. Write something' of at lepst three pages which is funny! 30

/

9

12
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CONVERGEN1 AND WVERGENT IN WRITING ASSIGNMENTS
. -

,

..

Dan Doglan,
i

ptofessor af English education at UC Riverside, has applied Bloom's
taxonomy of learning to a continuum of written discourse, ranging from the low,
convergent level of response to the high, divergent level which fosters cre-

, ativi,ty.,'In encouraging student. response to literature and other class topics,
. these levels may,engender ideas for activities:

Level 1:

k.

-,..i.x.: -`

:44,;..a.,1,ev6I
.. ,

0

Reporting

kr-::tten reporting occurs generally when the teacher asks 'a question
and the'student writes doWn the answer---Frequently, the teacher re-
fers the student to a set of study questions for'which he is to
supply answers. Occasionally, the report may take the form of notes
for a "talk," "book review" or some other form of individual student
reporting. Generally, written reporting involves merely information
retrieval. .

The Expository-Composition

An exository,composition is like 1 symposium. First of all it deals
'with amain idea (Stated in the opening paragraph). Then it explores
separate Aspects of the,problem (in seplrate body paragraphs), and
comes to atconclusion(final paragraph), this conclusion generally
being a summary of the previous material.

LeVel 3: Dialogue

Le5.0te can often take the written.form of a drama ialogue, written
as conversation or as a plaY, or as an-expository diaZogue, where two

-opposing viewpoints are,presented and analyzed, but where there is no
Attempt /x),,form a aompromise.

44'

Level 4: *Documentation

Co:Lipii cart take the writien form ofan analyticql'or research paper
in whidh the author's point of vIeW is .ao&Umente&by 'experts in the
form of direct quotations and footnotes. , __-_

_____-- \
,Level 5: Synthesis

.

A panel. discussion can take the written form of an analythat or
research paper which attempts to solve'a problem by synthesizing
various points of view and coming up with a tentative solution.

Level 6: Writing Committees-

::Escussion clusters, take the written form of*writing committees, groups'
of4students meeting together to examine and critique each other's,
papers, with an eye toward revisions.

10
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Level 7: Point of View

'Bole-playing can take the written form of a point-of-view essay
in which the author assumes the attitudes and values of another
persOn, ideally a person most unlike himself.

Level 8: Diary/Journal Entries

Brainstorming can take the written form of random And informal
comments a. student may put in a diary or journal. These seem-
ingly "off the top" comments may prove valuable later in supplying
ideas for other writing.*

L

*Stephen Dunning, editor of Reflections on a Gift of Waterthelon Pioklk andlithers,
calls this a "word hoard," rich in meaning for the writer.

11
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BASIC SKILL:.

Steve Judy, editor of the Lesiz Jouf,,,,vE'and the flew and exciting monthly
periodical, Inkwe, for English teaching ideas grades 6r:12*, suggests the
establishment of a writing center in the classroom where.students- can get help.,
with proofreading. Hd recommends t,he'center include:

-Posters, graffitI:whichgive prooffeading hints.

-Cassette tapes with students and teachers telling how they write and
-revise.

-Samples of student writing.

-Intormation,about matters of form and/or'correctness, brief notes on
specifics such as "What do you do with commas?"

MULTIMLDIA APPROACH

Neil Postman, co-author of such influential books as Teaching As Subversive
/..t:v:t? and professor of media ecology at New York University, suggests
that schools adopt the idea of multimedia literacy; i.e., encourage expression
of what is learned through a wide range of possible. communications skills.

Reading'and writing, thereby, take their places alongside nonprint media- -
oral discussion, filming, audio-taping, video-tapihg, and painting..

Certainly, many of the composition skills required in nonprint,communication
are the same ones necessary to effective writing (conceptualizing, organizing,
focusing, fOr instance), and with the pressure to learn to write removed or
at least abated, many who see themselves as failures will learn to write
competently.

site following "activity sheets," learning'units directed to students, encourage
multimedia personal response to a theme or.unifying idea. Nick King, resource

teacher for senior high social studies, au'thored the first one, and Mary Barr,
the other two.

Mb.

* Box.1628, East Lansing, Michigan 48823; Issue 113: 1974-75.

12
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SUBJECT:" DEPICTING A DECADE I

YOUR ASSIGNMENT-IF, Put together a show, report or some other project which could be used t

YOU CHOOSE TO ACCEPT: tell or illustrate the significance of any 10-year period of U.S. hiito

HAVE.YOU How one event (or period of time) might be

THOUGHT expressed in several different ways, for

ABOUT* .,

example, through Art, Music, Literature

. or History?
Completinlj a project that could be used for

credit in all of the above subjects?

ACTIVITIES: Complete. ALL of the activities below. You may

choose to work with, 2 to 4 other students and

.
complete'this as a group project. While i the
Media Center, 9se a conference room to work in.

.1. Decide on a 10-ear per d of history you find interesting

or want-to find out e.about. Make a list of at leapt

,fOur questions in eac of these categories you pant answers

for: -,A) Art; (8)-Music: (C) Literature; (D) ,Society.

2: Report to-he Media Center; Use. the EncyClopedia.to find

out some general ansWers,to your questions. You might

start listing major names, 'dates, places and events that

appear to relate to yOur questions.

3. Use the card catalog'to find out what print (books,

magaginee, pamphlets, etc.) and non-print (filmstrips,

recordings, _video tapes, study prints, etc.) are available

in the Media Center that relate to your subject. Make a

list'-of ALL of the possible resources and skim through

them. Pick out those you feel might be most useful to

answer your questions. Turnin both lists. .

4 Prepare a chart likethe following and fill in with

infOrtWon you get from your research. You might find

it necessary to use a separate page for each subject area.

NAME

PLAC

DATE

SIG
EVEN

ART MUSIC LITERATURE SOCIETY

S

ES

S -

.
.

IFICANT
TS

5. Complete ONE s6 .the Ottsmumg:

A. Use the information you have gathered to write a 5-8

page typewritten report describing the significance

of the decade you investigated. You may find this
significance within the decade or in relation to

earlier or more recent events.-

B. .Use pictures, diagrams,'etc. from the period and the .

Media LAB to prepare a slide presentation. that shows -
what happened during your decade. It may be
narrative, non-narrative, silent or sound.

C. Use the resources you have gdthered and the Media LAB

to make an 8mm film that depicts the significant
developments that occurredduring your decade.

D. Use the information you have gathered:to prepare a

15-to 30-minute audio or audio-viSual tape that
summarizes what you have learned about youdecade.

.13
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WBJEGI: SEEING RELATIONSHIPS

THE QUESTION: WHAT ARE SOME OF THE CONNECTIONS BETWEEN ENGLISH AND OTHER
. SCHOOL SUBJECTS?

RAVE YOU
THOUGHT ABOUT
THIS?

Poetry is sometimes brushed aside as
insignificant, sometime4,relected as
dangerous (Plato outlawed poets in
his Republic), but there are those
who consider it enhancing - -even to
the study of historical events.

ACTIVITIES After listening to a reading of the
poem "John Brown's Body" by Stephen
Vincent Bendt in. the media center,
discuSs with a partner from U.S.
History items 1 and 2 below. Then
meet with five other pairS'of stu
dents in a smallgroup room to dis
cuss the topic given in item 3.
Hand in a brief description of re
sults Of your group's discussion.

1. This story,__in fiction and nonfiction,presents
an impartial view of the War Between the States:.
How does Bendt encourage the interest, of the
reader- /listener despite this itpartiality?

Note how the meter, shape, and rhyming pattern:
. _change as Benet leads you £r,om one character to

another.- Consider, for example, the effects.of
thymed..couplet and regular meter in--"Portratt.of
a Southern Lady:" Compare this characterization
with that of Robert2E. Lee. What doed blank
verse add to this picture of the "marble man "?

. Contribute to a smallgroup oiScussion on the
quesO,On "What Can Poetry Contribute to a Study
of'the Civil War ?" .
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SUBJECT: ',SEEING RELATIONSHIPS

THE QUESTION: WHAT ARE SOME OF THE CONNECTIONS BETWEEN ENGLISH AND OTHER

SCHOOL SUBJECTS?
.

HAVE YOU
Topic: Seeing Relationships

THOUGHT ABOUT
THIS?

,t1 ",

i"Only cOnnect,-: said E. M. Forster, English
novelist and essayist, as he emphasized the
necessity, for human be.ings,to relate what
they're learning to what they've learned.
In order to make seise of your school"
world, consider what connections might
exist, for example, between art and English.

ACTIV;TIES "Art and literature appeal tojeelings as
well as logic." Using this idea, choose one
of the following activities:

- Find one short story, one poem, and one
painting in whichlbke idea is shown to,'
be trie. Then discuss your findings it
three paragraphs--one for'each art foim-=
telling specifically how each appeals to

, both facets of the human being.
$

,

- Prepare a reader's theater and tableau

presentation for your classes in which
members of your group compose a script
from the literature and,a living reenact-
ment from the painting with an introduction,
transition,. and a conc],usion explaining

y how each illustrates the assigned idea.

- Take pictures of at least four paintings
which illustrate the idea and prepare
slides for a mini-theater presentation
which includes slides and an accompanying
narration Which inc=ludes an introduction,
quotations from literature whidh de-
st3ribes subjects or '1E-elings" in paintings,

and S condlusio

1 8
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J

Other multimedia activities which encourage personal response and require
composition skill:"

1. Objective: Students w;:11 show an understanding of some ways that personal
experience influences interpretation of literature and art.

Activity: Using a cassette recorder and a copy of a short poem, students
will interview at least five-peopleeach representative of a particular
life style, age, geographic origin, etc.--asking specific questions about
their interpretation of the literature. Each student will participate in
a small-group discussion which has as its thesis, "Interpretations of
poetry differ according to the experience of the reader."

2. Objective: Students will demonstrate the ability to find and state the
main ideas, in an oral presentatiori.,

. Activity: Students take notes as they listen to audio tapes of an essay,
article or lecture; then, using theinotes, state the main idea(s) and at
least two instances of specific evidence mentioned in support.

3. Objective: Students will demonstrate an understanding of the use of humor---
in various literary genre.

Activity: Stude67201/11 listen to albums4Pf folk songs and contemporary
comedy, view a videsLtape of a Shakespearean play and e silent film_a/141---
read selected'prose and po 8111111 a list
of ways authors use humor. Students will exchange lists of humor uses
compile a total class list, and ,pach will write a brief essay evaluatM
the importance of humor in his/her own life.

COOPERATIVE WRITING

An,idea on vesting in California English, November-December 1974, can be used
in writing instruction. Students may form writing partnerships for the exchange

'Of ideas during the composing process. Assignments can vary--some asking for
ors' product from the two partners; others requiring individual response. The
two college professors who wrote the article found that paired students performed
significantly better than those who took examinations alone. Such a strategy
works equally in the teaching of writing.

1el
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INTEGRATING WRITING WITHIN THE ELECTIVE

Sam Turner at Patrick Henry gives the following objectives and activities to

the students in hie creative writing elective.

OBJECTIVES FOR CREATIVE WRITING

--READING (Graded on a Credit Only Basis)

Since there is evidence that writing is imitative, we have. a better chance

of writing good literature if we read good,literature. Besides, Hemingway

once said, "We have to know ou competition."

Therefore, in order to learn fr m the ones you admire, you must demonstrate

that you have read one Zong work (novel, autobiography, drama, nonfiction)

and at least five shorter works ( hort stories, articles, poems, short plays)

by authors you admire. You must report these readings to your seminar group,

attempting to motivate others to read the woks you have chosen.

--WRITING AND INDEPENDENT STUDY (Graded on an A/B/Credit Basis)

Your only writing obligation for the se ester is to create three works in

at least two genres. Each work must be ittoed so that thek are enough

copies for each member of your "read - around" group. On the day of your read-

around, you should distribute your copies nd read the work aloud. Listen

carefully to the comments so that you can m ke recommended changes as you

re.A You must participate in three different read-arounds. When you are content

with your creations, you must submit at least three works for publication to

local magazines, contests, professional publicati, ns, or other outlets. The

works must be neatly written or (preferably) typew tten and submitted with

self-addressed, self-stamped envelopes when necessary. Copies must be filed

in your booklet.

In addition, the student must participate in the in-clas6 writing exercises

which are to be written into the student's booklet and submitted periodically.

--STATING AND SUPPORTING LITERARY THEME \(ZT,redit Only)

During the course, you must demonstrate your ability to find and state liter-

ary theme on three different occasions. You must support your statement of

theme with two kinds of evidence drawn from the work read.

`'\,--SMALL-GROUP DISCUSSION (Credit Only) 4

....,..You-56t demonstrate that you can function effectively as an active partici-

pant in small-group discussions ("read-arounds") on a continuing basis. You

must demonstrate that you can participate, encourage, clarify and, when

necessary, elp reach a consensus regarding others' literary works.

-VOi ULARY (Credit Only)

You must demonstrate that you camddrito definitions for 75 percent of the,

terout on the Literary Vonabu1ary Lint.

17
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CLASS AN1H0LOGIL!,

Reed Mathis of Beverly Rilis High School suggested this idea. He provides his
students with a rich assortment 4-.)f literature--a wide variety of genre, content,
quality, and time periods`. In groups of five, students compile an anthology of
literature widch meets criteria they themselves develop. Each group ddcides on

the grganization of the c llection--by theme, chronology, author, whatever.

During tne semester-long p oject, students measure group criteria against those
of classmates, teacher, an professional critics. Ciasswide presentations and
assignments help the stude t editors to verify the effectiveness of their
choices among a diverse readership.

Transcription skills are honed as each group writes introductions, explanatory
remarks, transitions, suggestions for activities (if these are to be included).
Publication of each antholny is the highlight of the course.

ti

THE DIARY AND THE JOURNAL

James Moffett gives. several reasons the diary, and the journal are-impintant in
writing instruction. Dia ies and journals:

1. Provide an abundance of personally relevant material from which to
abstract a compo ition.

2. Akw for "phas ng writing into spontaneous, private notation and
selective, public composition."*

3. help to make writing natural, habitual.

4. Help writer tq focus on and see importance of the everyday.

5. Proide a bank 'of personal material for the student to gain a "then
and now" pers'pective.

`Allow for a reflective period during which the student May.!!co.130-41,
1,4

himself.
. ,'

file diary, devoted to private notation, can be motivated by simply opening the
possibilities like this,"teacher talk" from Moffett:

'"Put down the things in the past or the future that you want to remember;
ideas you don't want to slip away, ,feelings you want to express; whatever
is on' your mind or scones to mind that you want to put into, Words- Maybe
you'll think of a good idea for a story, song, poem, or improvisation-that
you tan use soon."**

. .

,r- a..; Ken.Macroric, author of tip aught and Writing 2'o Be Read, suggests, demon-
stratt.2 to the 'class hoy the stye/m of" consciousness is constantly flowing, ready
'o lie tapped. Follow one of yqur thoughts verbally for stu ents; then ask that,,
they trace their own thoughts in writing without trying analyze or judge.

.
..............._ e.......

*.James Moffett, otuaent-Cent,ered Language Arts Curriculum, K-131 AHandbook for
";.>i or (Bosign:''Hought'On.Miftlin Co., 1973), p. 372.

At 1"i7:7'. , p. 247. .

.18
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While diaries remain private and should not be puttin writing folders,there is
value in asking periodically,that students review the entries and write up for

Sharing with the rest of the class any growth, trend or reflection they see as

interesting. ,

,

Journals are meant Co be read by others. Moffett suggests topics May gdw p

of small-group discussions about the diary reviews described above, or they

eVOlve from elective or thematic topics such as these:

-Personalized descriptions of a character from the literature under sttidY.-_
o

- Ongoing reactions to readingsto be discussed wit small group.

-Informal assessment of.autho'rs and works with focus on establishing- his or

her own criteria for excellence. '

- Brief summations of'ideas pertinent to the course, which the student has

heard or seen through the mass media.

Especially valuable to English 3-4 students would be a public journal devoted
. .

to tracing for the year a particular area of their fives - -a hobby, a ielationship,

job or school subject, for instance. Besid providing for close observation

over an extended peried, this journal becomeIa kind of research and hoard of

specifics which lead naturally into expository writing,

AV G RED PENCIL

a

For many reasons (see Basic Assumptions.2,.3, 4, 5 and 6 on page 1 of this

Instructional Suggestion Bulletin) the following idea suggested by an article in

College English* is welcome. Mary Johhson at Clairemont recommends the pro-

cedure as a most valuable teaching tool.

1. Spend class time in arriving at mutually acceptable writing standards.

2. Distribute a dittoed Eorm containing ,these standards (see page 39 of this
bulletin),plus empty squares foi.eValuation of writing by others. -Ask
that this form be stapled to each aSiignMent, with completed evaluations

oefourothers. You may want to, begiri with peers to be Sure criteria

are,uriaerd:hy all.'

3.4 Nsk:StUdens,"to.revise their papers according to the evaluations and m\
p1ace-them:inth4r,tias'sroOm file folders.-

Tw,14:,eath,quarter;:more:often if possible, had individual conferences _

,o-go over the written work with the student, noting student strengths
and weaknesses, assessing growth toward writing competence, and recOmmend-
irig-resOurcesAnecessary to further skill.

During the course, studerits Meet in gr oups to study model

vriting problems, and help each other clarify thought.
5.

4
t

papers,

*.Francine Hardaway, *'What Students Can Do To Take the Burden Off YoU,"

inglish,pp. 577-580, January 1975. 2 2:
19
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Dr. Lois Arnold, secondary curriculum consultant in language arts, several
years ago conducted a nationally known study of different methods of eval-
uating composition*, and findings led her to conclude the following:

I. Evaluating writing through student-teacher conferences, lay or peer
readers, tape-recorded evaluations, or group discussions may be better
uses of teacher time and energy than the "laborious marking of papers,,,

writingriting of detailed comments, and the requiring of revisions and
corrections."

2. Teacher attention needs to be focused on the total writing process,
e.g., reading as it relates to writing; thinking in relation to writing.

SENSORY WRITING

In order to connect the act of .writing with the writer and to ensure cohesiveness,
within the composition, ask each student to 4hoose a place outside the classroom,
sit there for fifteen minutes, and wiite,down impressions that appeal to his
senses. Classwide or small-group discussion -off these papers can evince the
special interest of a place when it is eloselebbserved, thereby pointing up the
value of specifics. Also important is the unity inherent in the focus on the
setting,. Too, out of a discussion of these papers almost always comes an under-
standing of the significance of point of view and tone.

'ROLE PLAYING

Being able to see and feel things from another's vantage point increases under-
standing of both oneself and others. Literature teachers"certainly know this to
be true; and capitalizing on this value in literature, many are now using tech-
niques of role playing, some of which specifically enhance writing instruction.

1. Writing a dialogue between a fictional character and oneself is a good
first step in role playing because the student uses his Or her own ideas
to delineate the responses of the character.

2. Comparing his or her own responses to a topic-dealing with values to
the imagined responses of the fictional character enables the student
to effectively "get into" a role. See the following page for an ,

example using HuckAberry Finn.

*Lois V. Arnold, "Writer's Cramp and Eyestrain--Are They Paying Off?" English
Journal, Jan. 1964, pp. 10-15%

1.
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Student

HUCK'S VALUES AND MINE

Typical areas in which we may experience confusion and conflict in values

appear below. Rank them first as they appear to you from the most confusing

and conflicting to the least. Then, rank them the way you think Huckleberry

Finn (or any other main chdracter)' would. Write'a brief explanation for the

first, last, and eighth choices (starred below). Be prepared to discuss

rankings in a small group.

Work, Occupations

School, Education

olitics, Social Organization

R gion, Morals

Lei ure Time

Family

Love, Sex

* 1.

2.

3.

4.

5.

, 6.
Culture (art, music, literature, etc.)

PersOnal Taste (clothes, etc.)

Law and Order

Friends

Money, Material Possessions

Health

Ethnicity

Rules, Authority'

Self

31,

21

(most confUsing and conflicting)

N

14

14.

15.

16.

*17.

(least confusing and conflicting)

;
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ti

3. After students listen to taped examples of two or three different
spoken dialects, ask them to answer questions such as these:

how old in the person being interviewed?

how much money doeshe/she make?

-Row much formal education does he/she have?
Circle one: Grade School High School College

-What kind of job does he or she have?

Where does he or she go on a vacation?

Follow-up oral discussion should focus on social stereotyping evoked by
----, the use of language.

Writing assignment: Write a script for an interview with Huckleberry
Finn (or Bigger Thomas in Native Son or Art in The Oxbow Incident).

4. Writing dramatic monologues (perhap& before reading "My Last Duchess"
by Robert Browning or "The Haircut" by Ring Lardner) can help the high
school student appreciate the" personality revealed id language. You
may want to base the assignement on something read previously, a
reaction, perhaps, by a main character to a scene in which he or she
did not participate.

. VALUES CLARIFICATION

The study of language and literature is by definition a study of values; and
Sidney Simon, co-author of Values Clarification: 'A Handbook of Practical
'tratcies for Teachers and Students and many'other books, offers many values
activities to the English teacher. Rank ordering, for example, has already
been mention in No. 2 in the section on role playing, pages 20-21. Comparing
one's own values to those of fictional characters can be self-illuminating, as
it makes course study relevant.

* * *

Specifically for the teaching of writing skill, values clarification activities
provide vital contexts in which writing has purpose, and feedback is generated
out of interest instead of duty.

The following valuing activities may be useful.

1. Much literature challenges value assumptions commonly held. At the
beginning of the course, ask students to consider in a group of five or
six the following assumptions currently being challenged in the Nted
States:

-The value placed by adults on past experience.

22
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-The assumption that there must be implicit respect ior authority.
4 d

-Assumptions regardihg the place of women in our society.

-The assumption'that work is a virtue and th4t leisure must be

justified.

-Assumptions regarding the major function of sex in our lives.

-Assumptions regarding drugs--legal and illegal.

- Changing assumptions regarding the meaning of life. (Experienc7

ing the present is the most signif.iqant reality.)

Assumptions regarding war and patriotism.

0-Religion as evolving and not changeless.

-Assumptions regarding affluence and happiness.
,

Then have each group compile on 3x5 cards a list of books read by.,
group members whose'plots treat negatively or positively these assump-

tions. Annotate the list with descriptions 'of the positions taken in

the various books. This deck of 3x5 cards should be shared claiswide
throughout the year; added to as more books are tad.

3. Have each studett then take a position regarding at least three of the
assumptions by writing paragraphs expressing his or her own viewpoints.
Ask that these be handed in anonymously.

4. Compose a class continuum of reactions far each assumption. "Publish"'

on bulletin board or by ditto.

.5. Repeat this activity at the close of the course. Note individual and

class shifts along the continuum.

Strategy Number 30, "Three Characters," in Values Clarification is but one
exercise in this book that can enhance writing instruction by involving students
in sti.mulating discussion to motivatelurposeful written response. The follow-
ing directions could.be given to, m 11.1udent:

1. Write the name of the person or persons you choose to answer the
following questions:

What is the name of the person (in fiction or real life) you would
most like to be?

-Who would you least like to be like?

-Who is most like you?

23
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2. Meet in a group of two to four others, to share your list and explain,
if you wish, your selection. Then consider together these questions:

- Would ,your list have been different three years ago?'

- t71d your best friend be able to guess the names on your list?

-Did anyone else name the same characters you did? Apo you have
anything else in common?

3. Write a dialogue between the ,character who is most like you and the
one least like you. What do you have to say to each other about the
books you read, friendship, high school, the'people you admire?

27
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PART II. WRITING OUTSIDE THE ENGLISH COURSE

All junior highs, since September 1974, have English skills centers

as a course option. Students haying specific language usage,problems

as Well as those wanting to develop further an already adequate language

facility may enroll for a quarter of study in the class, which has a

smaller enrollment for intensive individualized work.

Some senior highs, too, have offered a similar option in "writing labs,"

which in varying tide frames supplement the language study in the

regular course offerings.

The following organizational descriptions and forms are those developed

by Mary Johnson at,Clairemont and Nancy Boyer at Kearny for,the writing

labs at those schools. Indicated in the top left -hand corner is the

audience to which the foreis directed.

28
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A. CLAIRDIONT HIGH SCHOOL

[STUDENTS- -To establish the need for the writing lab, the English

department at Clairemont High asked for writing samples.]

Tenth Grade English Students:

In planning for improvement in the English program in the future,
coordinators of Tenth Grade English are considering a writing center
which could help to improve student skills and which could allow
students who enjoy writing more practice in that area. In order to
learn what remedial needs we may have and to learn something about
your interest in such a centers we need%your help.

-tt"-

We would like a sample of-your writing, and we are asking.each of
you to read s short article about an unusual job one teen-ager.has
[an article from'Scope was used] and 'then in no more than a page
and a half describe an unusual job that might appeal to you.

Having each of you write on one 'subject, in this instance, a job,
will allow us to check your papers and to rank them on a scale ciT
1-5. However, no grade will be given. We 'may keep your papers for

the statistical information we need. Howevtr, wit will send your.
score to your teacher in case you wish to know your ranking i,this
sample.

Please do not spend more than fifty minurts on this entire project.

rA lay reader assigned to the school read and ranked the papers,
criteria for which were established by the department.]

27
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(:,ubmitted to inglish department and site administration'

REQUEST FOR ESTABLISHING A WRITING LAB

Item A. Specific Objectives and /or Purpose
.

.
. . .

. , . ,.

Believing that writing skill can best be learned when students feel the reed to
write, we would like to develop a writing lab at Glaiiemont High. ..

This writing lab will offer individualized counseling and instruction to any
student having difficulty with his writing skills or to any student who wants
to concentrate on improving his 'Writing.

Individualized help and enrichment will be offered to students whose needs
range front spelling and punctuation to organizing compositions or writing
poetry.

Item B. Description of the *Study

Student will be assigned to the lad for a four-week period. A maximum of
twelve students will be scheduled into the lab per period per each four-week
session.

Selection of the students to b scheduled into the lab will be on xecommenda-
tion from any teacher.and/or udent request with teacheripermidsion to attend.

The teacher who requests or gives permission for a student to be enrolled in*
the writing lab must agree not to penalize the student for class work missed
while the student.is working in the lab for a four-week period. The grade
that the Student receives in the writing lab should be considered as the grade
the student would have_earned for foui.weeks of regular class work. .

(inc classroom will be equipped as a writing lab.
.

The classroom' will haye tWelve work stations. Each work station will have a
large Work table or desk and will be furnished with paper, pencils, a dictio-
nary, a'Thesaurus, handbooks, etc. The writing lab will also have furniture

fsuited to small-group work.
.

The wring lab will have filing and storage spaces for each of the students
who wor n the room. The writing lab should have at least three typewriters,
a,tape r ,coTdet with ear plugs, and an overhead prOjector. A ditto machine
and copying machine should be)made available for' the use of the, students in
the, writing laE:

The instruction will be individualized according to the student's writing
needs andinterests. This. will be determined by questionnaires, sample
writing, and teacher-student conferences.

30
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t

.a. ., a
&minimum of two sections) of the writing,n lab will be established, and if ?

possible this could be increased, to six elections if .a a request,fot additional
, . .

staffing of one-half teacher is granted. ) ..

$
, .

t.,

Item C. Means 'of Evaluation . .

Instruction will be on an individualized basis;, therefore, 'the evaluation'
will also be individualized..

. .. .

. -.

All leachers involved will evaluate the progrthn each semester because of
'the flexible transfer of students'from regular classeg to a specialized writ-

.

ing lab. : ° .. 9 G

? ,
P , '

I SP 4

The student and the teacher will establish togedwr theindividualfs'writing
improement goal bated on his needs and interests. The student will then

''work towards the* goal with the teacher acting as a facilitator and provicr-
ihg materials and help. C t C.

.

... " t
*

, '
4

,7

The success the student has iti teaching his.goal and the 'improvenuint he makes
,,`on subsequent writing agtignmtnts will be thebasis of ddtermining the suceess.

of the'program.,,Early writing samples compared,with later writings can, be
used in the evaluation. In the final c4nference'between student and teacher,,
all.lhe stddent's written work Will be checked for improvements.'

.

p

e

..

o

I

0
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S.

111..41,4./4\2,ff

t

WRITING LAB

,
Period 2 3 4

$
6 7

Session I
Feb. 18--Mar. 14

A

Session II
Mar. 17--April 18

, I

Session III
April 21--May-16

.

.

,

Session IV
May 19 - -June 13

X

'Please'inform-these students that they have been selected for the second session
of the writing lab. (March 17--April 18)

Period 2

Students' Names

r

'leachers' Namep

' White

McSwan

McSwan

MCCroarty

Period 7.,

Students' Names .Teachers' Names

White

Moore

.' 1 White

White`

,,,

White Kay:

McGrOarty Martin

.. White
..

,

.

Oaidos

White Gaydos.

,

-,.
i -

, . ..- .,_
.

6u
,
kau:,e thC quarter break tomes in. the middie of this sessidhof tile, writing lab,

it might not be convenient f6ryou to release's student at thioparilcular,time.
. _.

If his ,scheduling presentli a problem for you, please--returd,the student's . .

admis"Sion slip to my m'ailbdk and I..will reschedule the studentfor a later':...

% .session.' Thank you for yourcooperation in starting these labs; if yod cap' make
any suggestions for the improvement df the. labs please do so. ,

, -..

.

Please continue to submit names ,of any students who might'be interested ha,.
. .

Curtis

Curtis

Simon

-Tilaro

McSwan

Curtis

Simon

Martin

I,

attending a session of he writing lab.''.

g7*
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[TEACHERS]

The following students have requested or have been recommended for the writing

lab. 'They have not been placed j)ecause they need a teacher to release them
period 2, 3 or 7. If you have one of these students and would be willing to
release him/her for a four-week session,,please circle the name, indicate the
period, and place this sheet in my mailbox.
Thank you. Mary Johnson

Name Period 2 Period 3 Period 7 Teacher

V.

.
. 4

$

3

31'.
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I i 1 le., I

WRilIN(: LAB

in.'s semester two writing lab's will be developed at Clairemont High during
periods 2, 3 and/or 7. Any student having difficulty with his writing skills
or any student who wants to concentrate on improving his writing ca receive
individualized counseling and instruction during a fourTweek session

the sessions are tentatively 'scheduled to begirt on February 17, March 17, April
21, and May 19.

k r:ft

) fr:
.

the teacher who requests or gives permission for a student'to be enrolled in
the writing lab must agree pot to penalize the student for class N9rk missed
while the student is working in the lab for the four-week period.' The grade
that the student receives in the writing lab should be considered as the grade.
the student would have earned for the four weeks of regular clas6 work.

Sch'edhling for this program is beginning now. Please submit names of any
students who would be interested or benefit from this program. Thank you.
Please return lists of names to my mailbox as soon as possible. Mary Johnson

Student's name Class and Period Availah4e.
, e

Comment (need or idea'
for enrichment?)

Date

32

Teacher

4
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(STUDENTS]

APPLICATION FOR ADMISSION TO CLAIREMONT'S
WRITING LAB .

-= - .,

NAME

Circle:

-

, 1..1 .

``:': '

.
, -

From what class will you be attending? 'English.:or,SOcialtUdiM

From what period will you be released? 2,' 7:

Comment on the reason you wish to be enrolled --

a'

,Tentatively the sessions are schedUle to begin on February 17, March

17, April 21, and May 19.

Student's signature

teacher's signature

Please return this application to Mary Johnson's mailbox as soon as

possible. Thank You./

Congratulations:

ADMISSION SLIP

You have been selected to participate in Clairemont's Writing Lab.

Cpme to B-31 on

session will end'

33

35

_ Thank you,-

Mrs. Johnson

. This
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ine basic text will be tine ii ow by Fred Morgan.

The writing lab is open to any student,who is having difficulty with his writing
or.any student who wants to concentrate on improving his writing skills. The

lab is designed to give individualized counseling and instruction during a four-

,week session.

AU writing will be Thermo-Faxed for group evaluation; so, wflte,clearly in

pencil or type. 4.

-Keep all your written work in your folder. Your grade will be based''On your

revisions and'imp:rovements.

lour composition book snould contain your homework assignments and your indivi-
dualized work assignments: You may use it as your daily journal also.

The following is a list of Audio-visual materials available:
-

-Filmstrips [available at IMC]

for) how to

say it

.

for what -

to say

Fs 428.2,Organizing an Outline
Fs 428.2 Writing Paragraphs/
Fs 428.2 Editing and Rewriting
Fs 428.2 Writing an Opening Paragraph

apes [available at Clairemont]

Letter Writing 0
Listen and Write (worksheets included)

Films [ available at IMC]

Specific Is Terrific
Writing a Good Paragraph
Story of a Writer
Writers on Writing

,Truth and the Dragon
Reaching Your Reader

A
Moods of Surfing
Winter;6eyser
Boy Alone
Clown
Toes Jell
Deer and tho,, Forest ,

Dunes

Haiku
Fantasy of Peet
Leaf

Hunter and the Forest
horses
Abstraction 34

36
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[SIUDEN1S--List consists of materials available at
ne
ite. Presented in no

II-Of-tiler order. Students search out titles pe t nt to their needs.]

.__;these materials and books ar available for your use.
lace awork

04ciatioris You AtOays Wanted 7oAsk Al)

IndivLduailsed English Sept N. J: N.

English 2200, Jose-0C. Blumenthal

r:nglish jrammar and Composition, John

Lnjoying English, Don Wolfe et ca. '

All About Wor-d4 Max Nurnberg

26 :logic Steps to Word Power, Wil red Funk

1.10 Days to a More Powerful Vocabulary, Wilfred Funk

Programmed Vocabulary, James I. Brown

Program for Vocabulary _Growth, Joseph R.

Spelling Made Simple, Stephen V. Ross

Check the ones you might

English, Maxwell Nurnbprg

k and William H. Evans

E. Warriner

Argel

Tape and work sheets from Listen 'and _rite, Catherine E. White et al.

Idsk cards, using the daily newspaper, teacher-made.

() Li ly Art of Writing,'Lucile Vaughn Payne

Stop, Look and Write, Hart Day Leavitt and David A. Sohn

Wmtiu To Be Read, Ken MaFrorie

e and Now, Fred Morgan /

Writing: Unit Lessons in Composition, Don P. Brown

deboter's Now Collegiate Dictionary

Writeqlow, Anne Wescott Dodd -

Steps to Better Writing, Gene Stanford

Now Poetry, Charles L. Cutler

Writing Errors You Hate To Make .

And Hew To Avoid Them,'Richard/Uhlich

RogeOs C011ege Thesaurus

Creativity in Thinking and Writing, Edwin A. Hoey

Picture Your Writihg, Geraldine Murphy

Writing for a Reason, RiAlard.Uhlich

Writers Market, edited by Lynne Ellenwood

L(,glish Everywhere, Robert R. Rotter

A Prouramme,1 Approach to .Writing, Edward GorOon and Gary Burgard N

First Ad to Writing,'neodore Grieder and Jrphine Grieder

aoo To Write Themes and Term Papers, Barbara Lenmark Ellis

Short qrammar of English, Norman L. Haider

The Art of Composition, Barbara Pannwitt

36
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[STUDENTSI-

WRITING LAB QUESTIONNAIRE

In order to plan the next ten class periods, NAME
please indicate what you want to do. What
are your needs and interests in writing? DATE

Please check Khe area in which you wish to work.

Determ
struct

ng your weaknesses and strengths it grammar and'usage, sentence
, punctuation, or mechanics of-language

Impr g your spelling

1Inc

)

asing your vocabulary

/1/'Se pnce and paragraph construction

Pi6onal or business letters
P

Mling out business or routine forms,

-----1,1,'
41JeOcriptive writing---rt
1

',Exposition
-----47'.

p Opinion and persuasion

d .;'Character sketch

VInformal essay

IV Reporting
,,-,

/ The book review

Play writing

Short story writing

Poetry

Editing and publishing a writing magazine

ilI wish to work indi Ldually.

I wish to work in groups.

Other

37

39
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.

[STUDENTS usld during individual conferences]

My goal or objective is

OP
WRITING LAB

Name

Date

The work I have 'completed towards this goal is:
0

The work I have left to do is:

L

Can you answer these questions?

What is good writing?

What is a paragraph?

What is a good :composition?

What writing have you done?

Did you make 'your revisions?

38

Final grade

Teacher

,(4

42r



www.manaraa.com

S

[STUDENTS)

(Staple this form to each writing assignment and get four persons--parent,
teacher, friend, enemy--to evaluate what you've written so you can make your

own revisions.).

'VALUATiON

Consider the following items when arse -sing each paper:

Thesis stated clearly or identifiably.

Subject mutter clearly developed.
Respect for audience demonstrated by tone and consistent point of view'
Organization apparent in first Paragraph; thesis and divisions developed in

the Middle paragraphs; transitions used; last paragraph concludes.
Sentence patterns made interesting through figurative' language, examples,

details.'
Appropriate word choice.

. Mechanics used for clear communication

,

Accartable Grde: Mechanically competent, demonstrating original, creative
and.clear use of Language. Paper has a consistent tone

and point of view. Thesis and organization are apparent.
Subject matter within the scope of the assignment.

Unacceptable Grade: Little detail, inconsistencies of tone and point of view,
'stylistically dull, poorly organized, more "telling" than
"showing,Tproblems of mechanics and word choice, poor
transition, no thesis.

Name of Evaluator:

'Strengths:

Weaknesses:
''1How-*to:imPrOvei^ -4- :-

Grade:

Name of Evaluator:

Strengths:
Weaknesses:
How to imprOve:.
Grade:

* "

Adapted from Vat Students Can
Daraway, an 'article In Coitvjo

Do To Take

19

4(1

Dame of Evaluator:

Strengths:

Weaknessqp:
How.to irprove:
Grade:

e

Name of Evaluator:

Strengths:
Weaknesses:
How to improve:
Grade:,

the Butrden orf You;" by Francine r
January 197'5.

I.
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0

[STUDENTS]

SELF-EVALUATION

Name

What grade do you feel you have earned for the four week's waiting session?

Have you shpwn improvements on your revisions of your writing assignments?

Have you become more aware of how you could improve you own writing skills?

Can you answer the following questions?

-What is good writing?
-What is a good paragraph?
-What is a good composi ion?

)11

What wat the averag e of your class rating on your written work?

[STUDENTS--an unsigned form]
4

WRITING LAB EVALUATION

Did you consider your four-week experience in the writing lab as:

ighly beneficial
01.. ,. ,-.. , 4 ylieneff6d11:7,

. . -- of some benefit -,
r. . .

of little benefit4
.4-....t- .

Explain:.

a

Would you like to have the opportunity of attending another session of the
writing lab? When?

o

Do ypu feel the instruction stoold be more structured?
4 less structured?

or was il. satisfact-ory?

Lxplain:

What did you like about the writing lab?

What are some suggestions for improving,t4e writing lab?

40
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[STUDENTS--This form is returned to admitting teacher when student goes back
to regular class.]

Name of Student

WRITING LABGRADE EVALUATION

Session Period

Admitting Teacher

The teacher who requests or gives permission 'for a student, to be enrolled in the
writing'lab must agree not to penalize the student for class work missed while
the student is working in the lab for the four-week period.

The grade that the student receives in the. writing lab should be considered,as
the grade the student would have earned for the four weeks 6f regular class work.

Student was absent times. The class met.., times.

The student's class participation was good, satisfactOry, or pOor.

1

The student's goal or individualized project for the session, was:

^"Inta.

= Activities done to meet this goal:

Goal completed

Class evaluation of, project (on a scale of 1-5) (1=low 5=high)

Class writing activities completed and revised:

Description or observation.--

Paragraph

Composition

Other

/FINAL GRADE

Mary Johnson

41
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Vt.( L I ()!. i ytti tr, s var tow.: ways :

-Fresent'ing A,certiticite of completion.

..

(Clairemont $:$rilocti

lAhliti.ng gab .

'CA 10(14,

presental Id

in teroonitian- of:
-

. r .

:(42-7

d '
, . d

&
.

tr) -: --Haying the students Select their owlibese writing. These selections were
then published Zdittoed) in'. collection gri that esch studen.t would have

-his/hey-,own copy of all the good wrlt.ing, Prom the -Viiting lab {session. .i.
...-. .

- . 'I. J.

- Having students .t.te,mselves.,secp the beat' writings., Thenanie. f ,the
*students doing fhis':Writin'§ mere, put in 'the daLly,bulietitA. 410.
s tudena- were preien'ted kith a "w,-r,itixie!-.,0Ward.pin

4.

4
,. I t.;"

4

42
. '.
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[General PuBlieation0.Commun/dation about Results]
.

.. .

C. ..

4, NO
.

7 . 7 I.
.

....v ..... ''' ";* t ,.f 11.; le. °
* ' ,1

1 : . ..
$ o*.

oCLAIREMONT HIGH 6'S WRITING L .,. s
A S

..
,

.

..... e
4 .

. .
4 e

s- , , ..

In an attempt to Make improvement in the instructional progratClairemont High
experimented this semester with.a Writinglab. The Writing Lilb'i.746 designed to

offer indiDidualized c6unsain.ant instrucilon to any student having difficulty
with his writing skills Or to any student wlio"Wadtea:fc; con'ce4ate.on improving
his. writing. The lab.operated eight sessions haldiduring. periods two, three
and seven. Tke lab was available to student v7ho ''ete released by their regular
classroom teacher for a four-week session.

, . ..
«

. ,,

One-hunigd and twelve students atteruied the wrItirig'lib. The average enrollment
per class was fourteen. Forty students atten4fd the threesession'S offered
during periOd two. Forty-five students attended the three sessions offered
during period three. Twenty-seven .students attended the.two.sesSlons during

' period seven. Many s udents whotrequested or who were recommended for the saiting
lab were unable to at end because.the lab wasn't available during allperiods or

. ,
there wasn't room.

of
.

TWenty-four teachers representz.ng five,deparltment (English, social studies,
homemaking, physical education, and speech') felease&students to participate in

O

this program. -it

.
,

. 4

Studentscame for many differei.t reasons. They ,came to 14arn how to write letters%
to fill out job application fbrms, to et help with spelling and punctuation, ', .

to learn how, to organize compositions br just to write poetry And,stories.
. A

. . .. .

"The evaluatioutforms that the students submitted after their completion of the'
four-week session indicated that they biought the lab was very beneficial to
them._.yelv few students wanted any changes in the lab except to make it longer.,

. .

Ala the students who participated in the Writing Lab and the teachers who orga-
nized the program wish to thank the San Diego City School Board, the school
.distiiLt, and Clairemont's administration and staff for giving. us the opportunity.. -

to try-a "writing lab" A special thank you to all the teachers wpo participated',
because without their cooperation with the flexible transfer of student from
their classee the lab couldn't have succeeded. Th"ank you!

I

TO SHOW THE ENThUSIAbTIC.- RESPONSE. OF THE STUDENTS TO TMF WRITING LAB, HERE ARE '

THEIR COMMENTS--

What did you like about the Writing b?

--The freedom of working by myself and at my own pace.

--We were lett alone Nit we still. had to do assignments.
.

--it gave me mon., freedom; I was free to do what I really wanted to do.

learnee wri i ii meoning--using words to describe people and things.
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4

4

being ble-;.m Oo things on'9rwn. like writing stories.-,

- -I liked havinOtme to Write. ..

-41----""
-;It gave me an'dpportuaity to,learn abput publishing':

c ,'-, ,, .

,. 4 .
t .

--Time eo.wrice=-which I needed:
.

.
,

- -The tel wcber was able ork. with everyone individualfy,ond explain the t

0 -

A

assignments dearly.

- -I liked working with others and seeing what others write`.

- -You had fun while you learned; the assignments were fun.

--I learned a lot--especially about.observing'and how ,to put my words down.

--I learned the.meanings of many new words and how to use them by studying the
booksavailable; I could work at my own speed.

--DA work that benefited me.

--it helped me learn how to write descriptively and'it.helpedme learn how to
work on jay owq. . '

....

I.
4 '.

'

--Ire teacher gave individual tep which was most beneficial.

--I.liked being able to Orite what I wanted--being on my own.0
a

--I learned about writing essays.

--I thought the class atmosphere was really relaxed and I learned more.

liked the assignments.

- r

others.

°

.

--It wag really a big help for people who plan ongoing tb college.

working in small groups and getting opinions and suggestions,from
6

--lhere was enough instruction but still.enough'time left for classwork and
individual help if needed.

. . .
.

--I ltked thetime had to do' my work and.the work I got done",
, . .

. . ,

o .
Ic . . . , *

%'-.-I lilted. WavIng other'students evaluate my work.
ee' ' .

,
.

. --lo narned how to write paragraphs and compositions.
4.4

'beneficial thing I-learned was to sound 'out Words so I could. spell them.
1.

eNj6yed working with the teacher because I:felt relaxed., I.. could .explain..
whllemtwr.iting problems were.e0 0

0 0 f

change clas;. Leave it like r,is.
tir

4
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- -I liked that I could work on my own project at my own time. I liked working

on.subjects that I never liked to do before.

- -I learned more about the mechanics of writing.

7-The way it works--you can do what you like to do.
..-

L-I like the responsibility I had I had direction in which I wished to grow; it

gave me the opportunity towork towards that direction. I think I developed

my abilities to ,a degree.,

--It taught me,things about.writing and grammar and how to expressmyself in

writing. % .

--I got a lot of work completed. I could work at my own speed.

--I liked *the way it was done; the teacher did a fine job. The best part was
that you worked as an individual--most teachers don't permit this.

- -I got to share my thoughts; I gqt to work by myself asan individual.

- -For the first time I tried writing poetry--making words match and rhyme.

- -I liked the openness and freedom to work on things I needed to work on.

--I liked everything about,the lab;. It. was excellent.

III
-- Everything - -it helped me a lot.

,

--I think I improyed'in things-I needed to.

--I liked tie idea of improving in what I though I need work, on.
. .

--In this lass I was able todo the one thing I enjoy most; that is writing.

- -I've b en able to practice the skills I know and I learned nevx skills. The

cluas s 'run on a personal level. .

,..4 .

)

s a

, . .

, .

--I'llked ihe freedom Of cluing ,..hat I wantedof getting evaluations from students- -
of seeing what other students are writing--of doing.my .own evaluating.,

--It was an eXcellent plogram.
1

,

. , va ..

- -I, got a ehance'to do some writing and to, have it criticized by many ,people.

. .--We had direction and yet we could write what we wanted.
, .

.. 4 .
.

- -People we're` here because they Weted to be--they wanted a chance to write.
,

..- '
.

.0

-hit was a great eYeeriece; it wasn't boring? I learned more about people and,

aboutwriting . .
' .

- -It 'was, good th,t way you could .pick what you wanted to do; it wasn 't "do thig--.was
..

ip that," but: more if youlchoose, you may do thp" and I liked it.

'

. , ' ,
r

45
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,1

1 liked the small amount of people inthe class.

- -1 improved by writing; I improved in descriptive writing.

--I liked being able to do assignments on my own time.

--I learned a lot about descriptive writing because I was free to write and
to study other people's work and evaluate the work of others.

- -It was perfect; it was so easy to learn and pick up extra tips. I was able
to write about what I wanted and to be evaluated by other people.

--I learned a lot and enjoyed learning.

,lhe Lab had a much better learning atmosphere than the classroom.
was a more specialized teacher-student relationship.
lab did,63its job.

There

For me at least--the

- -I learned about commas, descriptions, and reporting. I liked the free-lance

style. You could do your own thing--freedom to learn what you want.

- -Of all the classes I have had--I only did homework in this class. I guess
Ikind of get into writing.

--Letting the person write all the time and at his ownpace.
,

- -I got a chance to say in writing some things I always wanted to share.

--The freedom 'to express,myself.

--I4did learn a lot becatise I could write all the time in ead reading and
doing other things.

.14

liked the idea behind it and what I got out of it; also it had a good teacher.

- -I learned to write paragraphs and to write stories that came to my mind.

- -It gave Me personal help and motivation.

- -Freeness and individualized work.

--I felt comfortable writing what I wanted to write at my own speed.

--I learned more and enjoyed the'lab more than any)English class.

-I felt comfortable knowing there was work to be done.

--I was able to write what I wanted to write instead of being pressured; I
could take the time to improve.

--It was nice to have alternatives--if what the class was doing didn't interest
you--y6u could do what you wanted.

48

46



www.manaraa.com

J

--I liked the minimal structure, and I felt I was trusted when I left the class
to write--I could choose what I wanted to improve upon.

h,. f'

--The lab takes you away from the regular English class and gives you a chance
to write what you want--when you want--how you want--you could write without
any restrictions.

--Being able to write freely with no definite time to get your work in.

--I had time to do what I liked to do--write.

--I liked the people.

--The way things were set dp waspgreat--the atmosphere was beautiful for
writing.

'Thank you!, Thank you! Thank you!

4 9
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B. KEARNY HIGH SCHOOL

A lack of proficiency in the'area of language skills has long been a problem
at many area schools. When the federal government made additional funds available
to San Diego City Schools, Kearny High School was lucky enough to receive funds
to develop a program to work in the area of Lnglishlanguage skills.

As a result, a six-week pull-out program was establisheu. On the recommendation

of English teachers (and any other teachers, for that matter), or on the
request of the student himself, students were admitted to the special class.
Most that sigded up were low achievers, but some college-bound students who missed
out somewhere on the basics of grammar and composition also signed up.

_ .

The class ran on.a weekly contract system. (A copy is attached.) The first item,
the journal, gave t'he students an opportunity to write on topics of their choice
or on ones suggested by the teacher. The hope here was that the students would
put to use all the skills they were acquiring in the class. The second item On the
contract provided the only required reading, and for which students were asked to
write reactions, summaries, etc. The rest of the items are self-explanatory.
Available texts provided relevant exercises. It is important to note that a great
variety of areas were covered, and the contract was open enough to allow for
differences between students.

Probably the most ,Important aspect of the Skills Lab was the atmosphere. The

group was small, 15 students. A great deal of Individual attention was possible.
The class was often filled with students working together, an4 with laughter. It was
always possible to make exceptions and allowances. For example, some students
worked on assignments from their regular English classes one day per week, although
this was rare. Or, one student who needed the class desperately but hated to
leave his friends wa_ allowed to go back to hif,regular class on Fridays for
the open discussion session there.

The teachers of the English Department.gave full support and cooperation. Their
enthusiasm and the flexibility of the situatior, enabled us to work out all problems
that arose.

Grades were no problem--those earned in -h2 S-ills Lab were merely averaged in
proportionally with those earned in the regular English class. Students were
notified of their tota grade from the lab via the form on'p. 54. Also they
were sent the precourie ind posrr.ourse scores on the CTBS.

As ,a side b'enefit, many prob'ems, it seemed, disappeared, at least partially.
Truancy was a problem witu ^any students ,enrolled is the lab,,bUt after the initial
individual attention and success attainable in the lab, the problem was greatly
diminished.

In general, I t.)nsidcr the Skills Lab a success. A am currently involved in col-
lecting .some- follow-up material, but the voic-d opinion and test results have been
overwhelmingly favorable. Students return to their classes somewhat mote knowl-
edgeable in basic 7ng11,..h skills, but more importantly, with more self-confidence
and a feeling that success is possible for them.

Nancy Boye 50
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Week of

Points

ENGLISH SKLLLS CONTRACT

1. Journal

2. News or magazine article

3. Spelling test

1 2 3 4 5 6 7

Number correct

4. 'Punctuation Sheet

5. Capitalization or punctuation sheet

6. Vocabulary sheet

7. Phonics sheet

8. Sentence or paragraph sheet

9, Words or parts of speech sheet

10. Dictionary, context clues, or words sheet

11. Extra credit

Total points

Weekly grade

Comments:

50
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Checked By
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To:' All English Teachers

..The next six-week session of the Skills Class (third period) and Reading Improvement
(seventh period) will run from to

If you have students who could profit from individualized work for six_meeks,
please list your name and the names of the students below. 'Please remember that
a student may enroll for only one of the two periods, and far only one six-week
.session.

Please return this list to Nancy Boyer by Friday,

Teacher:

PERIOD 3
LANGUAGE SKILLS LAB

STUDENTS:

PERIOD 7
READING IMPROVEMENT

STUDENTS:

51

52

7.

ti

)



www.manaraa.com

a - f

NAME

ll,

STUDENT NFORMATIONOBET
,Ni-

1

ADDRESS

PHONE

PRESENT ENGLISH CLASS

cLAST ENGLISH CLASS

COUNSELOR

. ,

It

s
GRADE

OTHER ENGLISH CLASSES TAKEN IN SENIOR HIGH /

to

IMPROVEMENT NEEDED:

TEACHER

TEACHER

c

READING SPEED : PUNCTUATION [I]

COMPREHENSION CAPITALIZATION

VOCABULARY Li - SENTENCES

REGRESSION C PARAGRAPHS

DICTIONARY SKILLS E SPELLING

OTHER ri

C014MENTS:

53

52
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Student's Name

At-
14 A

FOLLOW-UP

English Skills/Reading Improvement

Do you feel that your time in the lab has benefited you? If so, in what way?

Do you feel that what you learned in the lab has carried over to your other
classes, especially your English class? If yes, in what ways?

Do you now find it easier to read and/or write?

^Do youY grades seem to have improved?

Please make any comments or suggestions that you feel would help the lab, in the
future.

_

TEACHER EVALUATION

Have you noticed any improvement in this student's work? If yes, what in
particular?

Have you noticed any change in attitude in this student

Has this student's grade changed since the lab experience?

Thank you for taking the time to fill this out. Any comments?

54
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[STUDENTSKearny used standardized test for diqgnoSis and evaluation.

Name

. Congratulations, Hooray, etc.! You've completed six weeks in the English
' Skills Lab!

Your scores on the tests you took.are as follows:

Mechanics .

Pretest Post-test

Expression.

Pretest" Pcst-test

Spelling Total

Pretest Post-test Pretest Post-test

These are in terms'of something called a percentile ranking..That means that
if you have-a number 36 in the chart, then you scored higher than 36% of all
'other'. studentS'taking this test. What's important is whether or not You im- '

proved, and how much. (And believe me, you did!)' Are your scores 25% higher?
50%?

If your score was lower the second time you'took the test (post-test) than at
Ole beginning of the class (pretest), then maybe you weren't trying during the
second testing: If you were trying, maybe you were trying too hard, and
became confused. No one knows the reason, except you.

If you have any questions, please come see me, or just come by to say hello.

,'',Oh, by the wayyour grade felthe six weeks is

Take, care. ,Donct forget what you've

/s/ Ms. Boyer

54
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t

[TEACHERS]

Teacher:

The following students have completed six/three* weeks in the English Skills/
Reading Improvement* Lab. Please average this grade in with the one each.of
the students earns in your class. The grade from the Lab should be approximately
2/3 / 1/3* of the quarter grade.

If you have any question, please let me know.

Nancy Boyer

Student? Grade Comments

*One of,these two choices is circled.

55

56



www.manaraa.com

t

0 6

0

(
PART III, CONTRIBUTION OF CLASSROOM ENVIRONMENT

TO WRITING INSTRUCTION.

PHYSICAL SETTING

ti-

Effective writing skills instruction centers around student-recognized needs,
draws upon students as resources inthe process of their ,own education, and
stimulates the production and exchange of written and oral language. Knowing

that the physical classroom structure should reflect an understanding'of these
basic principles, many English teachers have organized their rooms into
"workshops."

The workshop approach encourages movement and student interaction, peer teaching,
exchange of ideas for establishing televant learning objectives, and flexibility
necessary to individualization of instruction. Such organizatiOnal strategies,
much more motivatiftg'than those which base curriculum design on the mythical
"average" student on whom subject matter is imposed, require as a minimum a
furniture arrangement conducive to small-group and individual learning. (See

the next several pages for room arrangement suggestions.)'

EMOTIONAL SETTING

Writing is best accomplished in a classroom environment that:

-Rewards and encourages inquiry, rather than one which acts solely as a means
for-transmitting t!ie already discovered and the already known.- Solving

is fun.

-Provides time and op.aortunity for personal learning so that students are not
involved solely:in the pursuit of teacher-established objectives.

-Creates a climate o: acceptance rather trCan punishment for creative acts, and
reflects a senseof warmth and respect for others within that class.

-Allows for a communication system which has a variety of inputs and free
exchange of outputs between members. Secrecy and isolation restrict creativity.

-Encouragbs personal gro oward maturity, a sense of well being, warmth Sor
others, self-directical and clf-evaluation. A classroom should' teach students,

not subjects.

\ 5/
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(.i.ASSROOM .AS A WORKSHOP
(fipilmam facilities ,1)r Basic. Instruct.ion.),..
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THE ENGLISH CLASSROOM
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"dit to machine, Kaanu41

1,

.

2+!

, .-propAct6i-i-olierhead

'' . it. wt.

sEantiatd

.hook rack

SUGGESTED. EQUIPMENT LIST

231

SUGGESTED. EQUIPMENT LIST

, o 1.

' w
.*

ac

A.
. 0

high3 shelies, f

adjustable
,

.

o

e *e *

, o 1.

1

files, 5- drawer,

letter size, no lock

.hook rack

Di'st'rict standardDi'st'rict standard

""Houghton-Mifflin""Houghton-Mifflin

40245 97.57

1-41096 r 49.50

40245 97.57

(Interaction)
1-41096 r 49.50

caskefte player District 'standard 3"2,-P4q19(j1..

.

AC adapter for player..Distriet standard 32-P-6903
.

-1 typewriter, manual,/ di. ivf,..t t i .

t

'I'Y-67115

15" carriage, pica .,

ON

0

' lispening`,:pe.',t-of 8, , AVID (PM k E) EC/85AM, ; 75:00 .

jacks,,, each with ear- .:-- , U-88

..
t,"

(fleadf,hond)Miff type headphone'.
4 ' «, . ..

' ,

e1 .
l

4 Lain recorder -- .., ,District standard, 32-P-6961 51.83

-' cassette w 1/4," Tack ,'. . , ..

,.
.

,

I :.- 8min "camera, Super 8 7---Minolta ''
- 210.110....

,g,

movie , .s.
,

t goo
' ,:

.nrojector, Super 8" -,Bolex. Dual model.
.

18-3 .

.

22.14

4.61

139.50

1

.

to*

22.14

4.61

139.50

"dit to machine, Kaanu41

1,

.

2+!

, .-propAct6i-i-olierhead

'' . it. wt.

, ,

files, 5- drawer,

letter size, no lock

caskefte player District 'standard 3"2,-P4q19(j1..

.

AC adapter for player..Distriet standard 32-P-6903

District

3M '

-61

.

District

3M '

-61

sEantiatd

00'180

.

-1 typewriter, manual,/ di. ivf,..t t i .

t

'I'Y-67115

15" carriage, pica .,

ON

0

' lispening`,:pe.',t-of 8, , AVID (PM k E) EC/85AM, ; 75:00 .

jacks,,, each with ear- .:-- , U-88

..
t,"

(fleadf,hond)Miff type headphone'.
4 ' «, . ..

' ,

e1 .
l

4 Lain recorder -- .., ,District standard, 32-P-6961 51.83

-' cassette w 1/4," Tack ,'. . , ..

,.
.

,

I :.- 8min "camera, Super 8 7---Minolta ''
- 210.110....

,g,

movie , .s.
,

t goo
' ,:

.nrojector, Super 8" -,Bolex. Dual model.
.

18-3 .

.

,233.10

00'180
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